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Program Selection 
 

What is the impact of pull-out lessons, as a part of the Skaneateles Middle School Band Program, 
on student academic achievement in the areas of Math and English Language Arts as measured by the 
New York State Assessments?  
 
Purpose 

The purpose of the pull-out lesson program for the Skaneateles Middle School Band program is 
to deliver curriculum in a more appropriate educational setting than a band rehearsal. In a band rehearsal, 
the teacher to student ratio is often 1:45, while the teacher to student ratio of a lesson is closer to 1:5. 
Therefore, lesson groups provide a student with an opportunity to be exposed to materials that are suited 
for his or her ability level.  Furthermore, there is a portion of the band curriculum that is unique to the 14 

instrument types incorporated into the band setting. During pull-out lessons, the student has the 
opportunity to be exposed to instrument specific skills and knowledge.     
 

Clients 

 Program Evaluation of Program 

Clients Students Skaneateles Middle School Building Principal  

Consumers Students, parents, administration, band 

teacher, faculty, community, school board, 

music boosters, taxpayers 

Students, parents, administration, band 

teacher,faculty, community, school board, music 

boosters, taxpayers 

Sponsors Taxpayers, music boosters Taxpayers 

Audience Band teacher, Administration: including 

the district superintendent, the middle 

school building principal, and the fine arts 

curriculum coordinator, parents, music 

boosters 

Administration: including the district 

superintendent, the middle school building 

principal, and the fine arts curriculum coordinator.  

Stakeholders Band teacher, community, parents, 

administration, music boosters, 

community, faculty 

Administration, band teacher, faculty 

 
Basic Operation 

Students who are enrolled in the Skaneateles Middle School Band program are required to attend 

a weekly pull-out lesson as part of the curriculum.  Each quarter (approximately 10 weeks) students are 
assigned to a group that is given a letter of the alphabet for identification purposes.  The makeup of a 
group varies, but the driving principle behind assigning students to groups is to create the lowest average 
group size, while maintaining both like instrument selections and similar ability levels. 

Private lessons are a common practice in instrumental music education.  They can be compared to 

private tutoring, but unlike tutoring sessions, skills and concepts are introduced in private lessons, rather 
than reviewed.  The term “pull-out” describes the process of students being removed from regularly 
scheduled classes to participate in a band lesson.  Typical pull-out lessons are not private, but small group 
lessons with other students who play the same or similar instruments and are of the same or similar ability 
level.   
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Pull-out lessons are scheduled on a rotating basis so that a student is not missing the same class 

more than necessary.  Each day, the band teacher has four spots in his schedule reserved for pull-out 
lesson groups (3rd, 4th, 8th, and 9th Periods).  Each group is assigned a day of the week and each week 
that group will rotate between those periods. Figure A is a sample schedule for the first five weeks for the 
Monday pull-out lesson groups.  The pull-out lesson scheduling system ensures that a student will not 
miss the same class more than three times in the same quarter.     
 

MONDAYS Group A Group B Group C Group D 

Week 1 Period 2 Period 3 Period 8  Period 9  

Week 2 Period 3 Period 8  Period 9  Period 2 

Week 3 Period 8  Period 9  Period 2 Period 3 

Week 4 Period 9  Period 2 Period 3 Period 8  

Week 5 Period 2 Period 3 Period 8  Period 9  

Figure A 
 

At the beginning of the period in which a band student has a pull-out lesson, that student reminds 

their classroom teacher of the pull-out lesson, and reports to the band room.  A typical pull-out lesson will 
include technique studies (unique to the instrument of a given pull-out lesson group), major and minor 
scales appropriate to the ability level of a given lesson group, and etudes

1
 focusing on a musical concept 

or skill appropriate to the ability level of a given pull-out lesson group. Additionally, if there is sufficient 
time during the lesson, the literature being performed by the band will be used to reinforce concepts and 
skills.    

Students are responsible for the material covered in the non-band classes that they miss due to 
pull-out lessons; however, if a band student will be missing a unit exam or science lab because of a pull-
out lesson, they will be excused from that pull-out lesson time and asked to schedule a makeup pull-out 
lesson at another time.  There exists an after period (AP) between the end of school and after school 
activities during which students can visit the teacher to make up work or seek extra help.  Students take 
advantage of this time to make up a pull-out lesson with the band director, or to cover what work was 
missed, due to a band lesson, with a classroom teacher.  
 
Purpose of the Evaluation  
 Students join band in 4th grade and become part of a program of instruction that is offered 
through 12th grade.  If a student drops band while transitioning into 8th grade, they would have already 
invested four years into the program. The middle school building principal believes that there may be an 

attitude that exists in a significant portion of student population that band can distract from academic 
work. In recent years, additional accelerated courses have been offered to 8th graders, and there are 
reports that some students enrolling in those classes are opting out of band because of the academic 
pressure.  The administration wishes to produce data to clarify the effect, in any,  pull-out lessons have on  
student academic achievement.  Because state tests are common assessments taken by all student involved 

in this study, and the results are easily accessible, they will be used as the primary measurement device. 

                                                                 
1 Etudes are compositions written to demonstrate a specific musical skill.  They are usually short and written fo r a 

single instrument.   
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Theseis data will inform future decisions made by the administration involving the pull-out lesson 

program.  It could also be used to encourage academically charged students to stay involved and to help 
educate parents when making the decision to keep their child in the band program.    

 
 

Focus Summary 
 
Focus of Study 

This study will focus on student academic achievement for those individuals participating in the 
Skaneateles Middle School Band program.  The study will investigate student academic achievement in 
the state tested areas of English Language Arts and Math. 
 

The primary focus of the study is to examine what effect, if any, pull-out lessons have on student 
academic achievement. 
 

The secondary focus of the study is to investigate student attitudes toward the relationship 
between pull-out lessons and student academic success. 
 
Purpose  

Because there exists a concern that a number of students are dropping band in 8th grade due to 
academic pressure placed on them by accelerated classes, the purpose of the evaluation is to provide 
evidence to the middle school building principal regarding whether pull-out lessons have a statistically 

significant impact on academic achievement of students participating in the program. This data will be 
used by administrators and the band director to make recommendations toward future student academic 
planning. 

 
1. In exit surveys and interviews, students enrolled in 8th grade accelerated courses have indicated 

that they are opting out of band in order to add a study hall to their schedule.  

2. Classroom teachers have expressed concerns that pull-out lesson are lowering student test scores, 
because they require students to be pulled from class.   

3. The administration wants to know if the pull-out lessons are lowering student test scores, which 
plays a role in school ratings and rankings.  

4. The band director would like to provide evidence to support a belief that students involved in the 
middle school band program have better test scores than those who are not involved in music.  

 
Audience 

The primary audience of this study is the client (the middle school building principal), the district 
superintendent, the fine arts curriculum coordinator, and the middle school band director.  
 
Possible Stakeholders:  

1. The classroom teachers in the middle school building.  
2. The faculty members of the music department, including the middle school band director.  
3. The members of the music booster organization.  
4. Students involved in the middle school band program.  
5. Parents of students involved in the middle school band program.  
6. Community members who may support or disagree with including music education in their public 

school curriculum.  

 
Contextual Factors 
 

Commented [NS6]: Just because of pull-out? 

Commented [NS7]: Audiences in Assgn #1, #2, #3, #7 
don’t match 



 

 5 

● There may exist politically charged attitudes of the classroom teachers in relationship to student 

performance on state tests. Because the teacher evaluation system incorporates student test scores, 
classroom teachers have a personal stake in their students’ academic achievement.   

 
● Teachers have expressed concerns that students who are absent during classroom sessions miss 

important instructional time, and as a result perform worse on standardized tests than students 
who attend all classroom instruction. 

 
● The band program in question has a rich history that may provide insight on the current 

policies.  The study will investigate how long the pull-out requirement has existed and if it has 
been questioned or adjusted in the past.   

 
● Since middle school band is an elective at Skaneateles Middle School, the attitudes of the 

students play a vital role in the rate of attrition. The study will investigate the attitudes of the 

students who are pulled-out of class for lessons in relationship to their academic performance and 
compare that to the attitudes of the students who have dropped band.   

 
● Parents in this affluent area have very high academic expectations of their 

children.  Understanding how that may affect student attitudes could be an essential perspective 
for this study.  Parents will be surveyed to understand their perspective on this culture and to 
ensure we are not overlooking important factors.   

 
●  Data collected from state testing will play an important role in the analysis of this study. In 

addition, qualitative measurements will be used in order to establish a comprehensive assessment. 
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Question Summary 
 

Eval Q uestion Sub question(s) Audiences Why the question is important 

1. What skills 

and knowledge 
do students learn 
in pull-out 
lessons that they 
do not get from 

regular band 
class? 

 
 

 

a. How much individual 

attention do they get? 
 
b. Is there a real need for 
pull-out lessons? 

 
 

 
 

The Curriculum 

Coordinator, 
students, and 
parents.  
 
 

 

 

 

These people want to know what 

students learn from lessons that 
they do not get from regular band 
class. This question will show 
whether pull-out lessons hold 
true value to the band program 

and student’s instrumental 
development. The evaluation will 
show whether these lessons are 
essential for students to gain 
knowledge and skills that they 
cannot attain during band class 

and that there is a real need for 
pull-out lessons. 
 

2. What are the 

students’ 
attitudes 
regarding the 
pull-out lesson 
policy? 
 

a. When asked why they 

drop band, do students 
list pull-out lessons as a 
major factor? 
 
b. What do students like 
and dislike about the pull-

out lessons? 

The Building 

Principal and 
parents. 
 

The Building Principal and 

parents need to know if students 
have positive or negative 
attitudes toward pull-out lessons. 
It is important to know if 
students find that pull-out lessons 

are causing them to have lower 
test scores or no effect at all. In 
addition, the evaluation needs to 
show if students feel that these 
lessons are helping them improve 
their instrumental skills and are 

attaining knowledge that they 
cannot attain during regular band 
class.  
 

3. After students 
leave the 
program, do their 
test scores 
increase, 

decrease, or stay 
the same? 

a. How great is the (net) 
change in scores? 

The Band Teacher, 
music boosters, 
Curriculum 
Coordinator, 
Superintendent, 

Building Principal, 
taxpayers, and 
faculty. 

The Band Teacher, faculty, 
booster club, Curriculum 
Coordinator, Superintendent, 
taxpayers, and Building Principal 
will be interested in knowing if 

students who leave band see an 
increase in test scores. This 
question is essential because 
these people want know if pull-
out lessons are having a negative 
effect on students test scores or 
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there is no effect at all. In 
addition, these people want to 
know how this will affect the 

future operations of the program. 
Lastly, if there is a change is test 
scores, stakeholders will want to 
know what it is and how 
significant this change is.  

4. How are 

student’s state 
test scores 
affected by pull-
out lessons? 

a. How significant is the 

effect? 

b. Are some state tested 
academic areas (Math vs. 
English Language Arts, 
etc.)  affected by pull-out 
lessons more than others? 

c. What are the student’s 
state test score, and what 

should they be? 

d. What are the average 
grades on state tests for 

non-band members? 

The Curriculum 

Coordinator, 
Building Principal, 
faculty, students, 
parents, taxpayers, 
music boosters, and 
the Superintendent. 

This question is important 

because stakeholders want to 
know if pulling students out from 
class affects their test scores. 
 

5. What are the 
parents’ attitudes 
regarding the 
pull-out lesson 
policy? 

a. Are parents pulling 
their students out of band 
because of a change in 
their grade due to pull-out 
lessons? 

b. What are the parents’ 

expectations of their 

students’ academic 

achievement? 

c. Why did students 

originally join band? 

The Band Teacher, 
Building Principal, 
Curriculum 
Coordinator. 

This question is essential to the 
evaluation because parents play 
an essential role in students’ 
scheduling.  
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Question Procedure Matrix 

Information 

Collection 

Procedure 

1. What skills 

and knowledge 

do students 

learn in lessons 

that they do not 

get from regular 

band class? 
a. How much 

individual 

attention do 

they get? 
b. Is there a real 

need for pull-

out lessons? 

2. What are the 

students’ attitudes 

regarding the pull-

out lesson policy? 
a. When asked 

why they drop 

band, do 

students list 

pull-out lessons 

as a major 

factor?  
b. What do 

students like and 

dislike about the 

pull-out lessons? 

 

 

3. After students 

leave the 

program, do their 

test scores 

increase, 

decrease, or stay 

the same?  
a. How great is 

the (net) change 

in scores?  

 

4. How are 

student’s state test  

scores affected by 
pull-out lessons? 
a. How significant 

is the effect?  

b. Are some state 

tested academic 

areas (Science vs. 

Language Arts, etc.)  

affected by pull-out 

lessons more than 

others? 

c. What are the 

student’s state test 

score, and what 

should they be? 

d. What are the 

average grades on 

state tests for non-

band members?  

5. What are the 

parents’ attitudes 

regarding the pull-out 

lesson policy? 
a. Are parents pulling 

their students out of 

band because of a 

change in their grade 

due to pull-out 

lessons? 

b. What are the 

parents’ expectations 

of their students’ 

academic 

achievement?  

c. Why did students 

originally join band? 

 

A. State 

testing data 

for 

Skaneateles 

Middle School 

(quantitative). 

  x (a) x(a, b, c,d)  

B. Master 

schedule for 

Skaneateles 

MS detailing 

what classes 

are taught 

during which 

period(s) 

(quantitative). 

   x (b)  

C. Student and 

Parent surveys 

targeting 

students 

enrolled in the 

Skaneateles 

MS band 

program, 

students that 

have dropped 

out of the 

band 

x (a, b) x (a, b) x(a)  x(a, b, c) 
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program, and 

students 

enrolled in 

accelerated 

courses 

(qualitative) 

D. Interviews 

with students 

who have 

dropped out of 

the band 

program, 

band director, 

and 

administrators  

(qualitative). 

x  (a,b) x (a,b)  x (a, c) x (b, c) 

E. 

Observation of 

band class and 

pull-out 

lessons 

(qualitative). 

x (a) x(a, b)    

 

 

Procedure Summary 

Questions/Procedures; Kinds of/Identification of Respondents 

1.  What skills and knowledge do students learn in lessons that they do not get from regular band class? 
2.  What are students’ attitudes regarding the pull-out lesson policy? 
3.  After students leave the program, do their test scores increase, decrease, or stay the same? 
4. How are students’ state test scores affected by pull-out lessons? 
5.  How active is the administration in supporting/enforcing the pull-out lessons policy? 
 

As described in Assignment #4, our evaluation team will collect both quantitative and qualitative 
data in order to address the questions listed above. Key respondents/participants in this study include 
students (students enrolled in the band program, those who have dropped out, and those enrolled in 
accelerated courses), and school staff/administration (band director, building principal, and curriculum 
coordinator). The research team will recruit each staff/administration member individually. 

The names of student respondents currently enrolled in the band program, or who had previously 
dropped out, will be obtained through the band director. The names of students enrolled in accelerated 
courses (regardless of their current or previous enrollment in the band program) will be obtained through 
the school guidance counselor. 

Data that can be collected without student interaction (state test scores, class master schedule) 
will be obtained through school staff and administrators, as delineated in Assignment #4. 
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Data Collection Schedule 

The timeline for this project will be six months. 
The class master schedule will be obtained at the start of the project. In order to account for 

potential changes in scheduling during the school year, this schedule will be re-checked once per month 
for the first three months. 

Interviews with school staff will occur within two months of the start of the study. Surveys of 

students will be conducted after staff interviews have been completed, and will be conducted within two 
months of the start of the study. Observations of band class and pull-out lessons will be conducted 
periodically during the first six months of the study; this will allow us to acknowledge the fact that “the 
time you [the researcher] visit a place or person often will affect the nature of the data you collect” 
(Bogdan & Biklen, 2007, p. 68). 

Interviews with individual students will be conducted after the collection of survey data has been 
completed; these interviews should be started within three months of the start of the study. Five students 
to be interviewed will be randomly selected from each of the target populations. These interviews may be 
conducted concurrently with the observations described above. Each interview will take up to fifteen 
minutes. 

Student scores on the previous year’s state tests will be obtained at the beginning of the project. 
However, this data will only be analyzed after all interviews with students and school staff have been 
completed, in order to avoid introducing excessive bias into the interviews. 
 

 
Procedure 

Evaluation 

Q uestions 

Addressed 

Schedule for 

Collection 

Respondents Sample 

A. State testing data for 

Skaneateles Middle School 

(quantitative). 

3a, 4a-d (data taken 
from previous 
year, from 
April) 
 
Scores will be 

obtained by 

Sept. 10; will 

be analyzed 

Dec 15-Jan 15 

N/A Entire student body from 

previous year (150) 

B. Master schedule for 

Skaneateles MS detailing what 

classes are taught during which 

period(s) (quantitative) 

4b Sept 9- Sept 
12 

N/A Academic Schedule for the entire, 

previous academic year (same 

year from which testing data was 

obtained) 

C. Student and parent surveys 

targeting students enrolled in the 

Skaneateles MS band program, 

students that have dropped out 

of the band program, and 

students enrolled in accelerated 

1a-b, 2a-b, 

3a, 5a-b 

Sept 15-Oct 1 Students ● All students enrolled in band 
program, (50) and their 
parent(s) (100) 

● All students who have 
dropped out of the band 
program within the past year 
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courses 

(quantitative/qualitative). 

● All students enrolled in 
accelerated courses, broken 
down during data analysis 

into the following categories: 
o students who are 

currently taking band 
o students who were 

previously enrolled in 

band during middle 
school, but dropped out 
while enrolled in 
accelerated courses 

o students who were 

previously enrolled in 
band during middle 
school, but dropped out 
while not enrolled in 
accelerated courses 

o students who were never 

enrolled in band during 

middle school 

D. Interviews with students who 

have dropped out of the band 

program, band director, and 

administrators  (qualitative). 

1a-b, 2a-b, 

4a, 4c, 5b 

Oct 10-Nov 1 
(staff); 
Nov 10-Dec 

10 (students) 

Students; 

staff 

members 

Students: 
Five (5) students, randomly 
selected from those who have 
dropped band. 
 
Staff: 
Band director, principal, 

curriculum coordinator (3 total) 

E. Observation of band class 

and pull-out lessons 

(qualitative). 

1a, 2a-b Sept 15-Dec 

15 

(periodically) 

Students; 

band 

director 

4-6 lesson groups; one (1) 

teacher 

 
 

Analysis and Interpretation Plan 
 

Evaluation 

Question 

Collection 

Procedure 

Analysis 

Procedure 

Evaluation 

Criteria 

Procedure for Making 

Judgment 

1. What skills 
and knowledge 
do students 

learn in lessons 
that they do not 
get from 
regular band 

C. Surveys (a, 

b) 

D. Interviews 
with students 
(dropped), 
band director 

Identify patterns to 
help with blocking 

 
Identify and list 
skills and concepts 
students report 

80% percentage 
of students report 
learning skills and 

concepts in their 
lessons that they 
did not learn in 

Findings summarized 

and reported, major 

discrepancies presented 

to the client 
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class? 
 
a. How much 
individual 
attention do 
they get? 
 
b. Is there a 

real need for 

pull-out 

lessons? 

and 
administrators 

(a, b) 

E. Observation 

(a) 

learning in lessons 

 

their band class. 

Observers report 

at least one 
instance of 
individualized 
attention per 
student in 80% of 
the lessons they 

observed.  

If both of the 

above criteria are 

met, there exists a 

need for pull-out 

lessons.  

2. What are the 
students’ 
attitudes 
regarding the 
pull-out lesson 
policy? 
 
a. When asked 

why they drop 
band, do 
students list 
pull-out lessons 
as a major 

factor? 
 
b. What do 
students like 
and dislike 
about the pull-
out lessons? 
 

C. Surveys (a, 
b) 

D. Interviews 
with students 

(dropped), 
band director 
and 
administrators 

(a, b) 

E. Observation 

(a, b) 

Tally frequency 
of survey 
responses and list 
them from top to 
bottom 

Summarize 
interview 
findings with the 
students who 

dropped the band 

Observe band 

students’ reaction 

when pulled out 

of class 

At least half of 
the students rank 
“pull-out 
lessons” in the 
top 3 reasons for 
dropping band. 

Problems and/or 
dissatisfaction 
motives with 

pull-out lessons 
should be noted 
in at least half of 
the students’ 
responses 

Less than 20% 

of the band 

students have a 

negative reaction 

(i.e., frowning) 

when pulled out 

of class 

Report 

results.  Discrepancies 

should be 

noted.  Client makes 

judgment based on data. 

3. After 
students leave 
the program, do 
their test scores 
increase, 

decrease, or 
stay the same? 
 
a. How great is 
the (net) 

A. State testing 

data (a) 

C. Surveys (a) 

Compare 
students’ actual 
test scores while 
in the pull-out 
program and after 

dropping it 

Tally students’ 

responses about 

their self-efficacy 

Upon the 
students leaving 
band, their test 
scores the next 
year should 

show at least a 
20% change 
(increase or 
decrease) to be 
considered 

Analysis of the summary 

of test scores and  survey 

findings of those who left 

the pull-out program will 

be presented to the client 

in a written report with 

explanation 
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change in 
scores? 

in regards to state 

tests after 

dropping the pull-

out program 

significant 

50% of students 

report increased 

self-efficacy in 

regards to state 

tests after 

dropping the 

pull-out program 

4. How are 
student’s state 
test scores 
affected by 
pull-out 
lessons? 
 
a. How 

significant is 
the effect? 
 
b. Are some 
state tested 
academic areas 

(Science vs. 
Language Arts, 
etc.)  affected 
by pull-out 
lessons more 

than others? 
 
c. What are the 

student’s state 

test scores, and 

what should 

they be? 

 

d. What are the 
average grades 
on state tests 

for non-band 
members? 

A. State testing 

data (a, b, c, d) 

B. Master 
schedule (b) 

D. Interviews 

with 

administrators 

(a, c) 

Compare how 
actual test scores 
of the band 
students differ 
from those 
students who are 
not in the 

program 

Block test scores 

by the subject 

Identify to what 

standards 

students’ test 

scores correspond 

as defined by the 

school and/or 

state documents 

Identify average 

grades of non-

band members  

There should be 
an obvious 
discrepancy (at 
least 20%) 
between band 
students’ test 
scores and that 

of their peers 

Test scores by 
the subject will 
indicate which 
subject grades 
are most affected 
by the pull-out 

program 

Test score 

descriptions 

should 

demonstrate 

what the 

expected level of 

knowledge a 

student should 

have to 

successfully 

learn the subject 

matter 

Findings about the effect 

of the pull-out program 

will be summarized and 

reported, with 

accompanying graphics, 

with major discrepancies 

noted 
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5. What are the 
parents’ 
attitudes 

regarding the 
pull-out lesson 
policy? 
 
a. Are parents 
pulling their 

students out of 
band because 
of a change in 
their grade due 
to pull-out 

lessons? 
 
b. What are the 
parents’ 
expectations of 
their students’ 
academic 

achievement? 
 
c. Why did 

students 

originally join 

band? 

C. Surveys (a, 
b, c) 

D. Interviews 
with students 
(dropped) (b, 

c) 

Tally frequency 
of parents’ 
pointing to pull-

out lessons as the 
factor that lowers 
their children’s 
grades 

Identify all 
reasons that 
parents mention 

for pulling 
children out of 
band, list the 
reasons from top 
to bottom 

Open-ended 
questions to 
students about the 

reasons why they 
chose to join the 
program, about 
their parents 
expectations of 

their  academic 
performance: 
code into 
categories of 
common 

responses 

80% of  parents 
point to the band 
pull-out program 

as the major 
hindrance of 
their children’s 

high test scores 

Top five reasons 
will be listed 
numerically to 
indicate parents’ 
concerns 
regarding their 

children’s testing 
(academic or 

otherwise) 

Students’ 
responses will 

further speak 
about why they 
chose the 
program and 
about their 
parents’ 
expectations 
regarding their 
academic 

performance 

Findings summarized 

and reported. Client 

makes judgment based 

on data 

 

 

 

Reporting Summary 

 
The evaluation on the effects of the pull-out band lessons in the Skaneateles Middle School will 

span a six-month period, from September 2016 to February 2017. The September start date corresponds 

with the release of the state testing data which was collected at the end of the previous academic year (i.e., 
May 2016). The six-month period will give ample time to analyze the data, conduct necessary interviews 
and observations, as well as prepare the evaluation findings to the building principal. The evaluation team 
is determined to communicate frequently and transparently with the client and other interested parties 
throughout the process of the evaluation, as indicated in the table below. 
 

Event Date/Frequency Format Nature/Scope of Content Audience 

Informal September 1, 2016 Meeting at Discuss the evaluation Middle School 

Commented [NS16]: Audiences don’t match prior Assgns 
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Meeting 

with 

Building 

Principal 

Cafe plan Building Principal 

Faculty 

Meeting 

September 5, 2016 Faculty 

meeting 

scheduled 

during a 

teacher in-

service day 

Announce to faculty of the 

evaluation, request 

assistance in data 

collection 

Building principal, 

band teacher, fine arts 

curriculum 

coordinator, other 

faculty 

Initial 

Report 

September 26, 

2016 

Oral report 

with written 

summary 

Status of planning 

evaluation, next steps 

Building principal, 

fine arts coordinator, 

band teacher 

Beginning 

Data 

Collection 

October 1, 2016 Written 

summary 

Discuss exact data 

collection procedures, 

final approval process, 

information about data 

collection 

Building principal, 

band teacher, fine arts 
curriculum 
coordinator, other 
faculty 
 

End Data 

Collection 

January 10, 2017 Written 

summary 

Official end of data 

collection, state next steps 

Building principal 

Progress 

Updates 

First Monday of 

each month 

Oral synopsis 

with written 

summary 

Progress report, initial 

concerns and reports, next 

steps 

Building principal 

Progress 

Updates 

Last Monday of 

each month 

Written 

summary 

Progress report, initial 

concerns and reports, next 

steps 

Band teacher, fine arts 

coordinator, 

superintendent 

Draft Final 

Report 

February 10, 2017 Written report 

with 

appendices, 

instruments, 

graphics 

Review of the study, 

present the data, 

conclusions, implications, 

full data set to check 

figures and interpretation 

with the client. 

Building principal 

Final 

Report 

February 23, 2017 Written report 

with 

appendices, 

instruments, 

graphics 

Review of the study, 

present the data, 

conclusions, implications, 

full data set 

Building principal, 

superintendent, fine 

arts curriculum 

coordinator 
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Final 

Report: 

Oral 

February 24, 2017 Written report 

with oral 

presentation 

Review of the study, 

present the data, 

conclusions and 

implications 

School board, 

building principal, 

superintendent, other 

interested community 

members.  

Final 

Report: 

Newsletter 

February 27, 2017 

(For March) 

Electronic 

Newsletter 

Review of the study, 

present data and 

conclusions 

Parents, boosters, 

interested community 

members 
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Management Plan: Personnel 
 
Management Plan: Personnel 
In order to evaluate the pull-out program offered at the Skaneateles Middle School, the following 

management plan is proposed. The evaluation team is composed of the following: Evaluator 1  (Project 
Manager, Data Collector, Data Analyst), Evaluator 2 (Data Collector, Data Analyst), Curriculum 
Coordinator (to assist with data collection), and Building Secretary (to assist with data collection, 
information dissemination, printing, collating). Times allocated for each aspect of the evaluation plan 
are in days, with a full work day (1) equal to eight hours. 
 

Evaluation 

Work Plan 

Person 

Responsible 

September 
2016 

October 
2016 

November 
2016 

December 
2016 

January 

2017 

February 

2017 

1. Design the 

Evaluation 
- Informal 

Meeting with 
Building 
Principal 

- Evaluator 1 .2 days 
(9/1) 

     

- Faculty 
Meeting 

- Evaluator 1 .2 (9/5)      

- Develop focus 
of evaluation 

- Evaluator 1 .5 (9/6-9/9)      

- Draft 

evaluation 
questions 

- Evaluator 2 .5 (9/6-9/9)      

- Review/revise 

questions 
- Evaluator 2 .5 (9/6-9/9)      

- Review of 
initial report 

- Evaluator 1 .1 (9/23)      

- Produce 

copies of initial 

report 

- Building 

secretary 

.1 (9/26)      

2. Develop 

Procedures 

and 

Instruments 
- Collect state 
testing data 

 
 
 
 
- Building 
secretary 

 
 
 
 
.5 (9/9) 
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- Obtain master 
schedule 

- Curriculum 
coordinator 

.1 (9/12)      

- Prepare 
surveys 

- Evaluator 2 2 (9/15-
9/16) 

     

-Revise/Review 
surveys 

- Evaluator 2 .3 (9/16)      

- Prepare 
observation 
checklist 

- Evaluator 2 .1 (9/16)      

- Schedule 
observation 
days 

- Evaluator 2 .1 (9/16) 
 

     

- Design 
interview 
questions 

- Evaluator 1 1 (9/19) 
 

     

- Schedule 
interviews 

- Building 

secretary 

.1 (9/23)      

3. Information 

Collection 
- Distribute 

surveys in 

email 

 
 
- Building 
secretary 

 
 
1 (9/17) 
 

 
 

 

 
 
 
 

 
 
 

 

- Conduct 
interview 
with the band 
director 

- Evaluator 2  .3 
(10/10-
10/31) 

    

- Conduct 2 
interviews 
with the 

principal and 
curriculum 
coordinator 

- Evaluator 2  .7 
(10/10-
10/31)  
 

    

- Conduct 
interviews 
with the 
students who 
dropped the 

program 

- Evaluator 1   1 
(11/10-
11/30) 
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-Conduct 
observations 
in pull-out 

classes and 
band classes 

- Evaluator 2 .5 (9/15-
9/30) 

.5 (10/1-
10/31) 

.5 (11/1-
11/30) 

   

4. Analyze 

Information 
- Analyze state 

testing data 

 
 
- Evaluator 1 

 

 

.5(9/27-

9/30) 

 

 

 
 
 

 

 
 

 

 

- Analyze 
surveys 

- Evaluator 2  2 (10/1-

10/10) 

    

- Analyze 
interview data 

- Evaluator 1   2 
(11/1-

11/30) 

1 
(12/11-
12/31) 

  

- Analyze 

observation 

data 

- Evaluator 2    2.5 (12/1-
12/15) 

  

5. Reports 
- Progress 

updates 

 
- Evaluator 1 
- Evaluator 2 

 
 

 
.1 (10/3) 
.1(10/24) 

 
.1 (11/7) 
.1 (11/28) 

 
.1 (12/5) 
.1 (12/26) 

 
.1 (1/9) 
.1 (1/30) 

 

 

- Final report 
preparation 
draft 

- Evaluator 1 
 
- Evaluator 2 

     1 (2/1-
2/7) 
1 (2/1-

2/7) 

- Meeting 
with client to 

review 
preliminary 
draft of final 
report 

- Evaluator 1 
- Evaluator 2 

     .1 (2/13) 
.1 (2/13) 

- Revision of 
final report 

- Evaluator 1 
 
- Evaluator 2 

     .5(2/15-
2/22) 
.5(2/15-
2/22) 

-Printing/ 
binding final 
report 

- Building 
secret. 

     .1 (2/23) 

- Final report 
oral 

- Evaluator 1      .2 (2/24) 
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presentation  

- Final report 

newsletter 

release 

- Building 

secret. 

 

     .1 (2/27) 
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Management Plan: Budget 
 

        Personnel                                                                                                                          Cost 

Evaluator 1 – Project Manager, Data Collector, Data Analyst, 11.7 days @ $175/day = $ 2047.50 

Evaluator 2 – Data Collector, Data Analyst, 11.5 days @ $140/day = $ 1610.00 

Building Secretary – Data Collection Assistance, Information Dissemination, 

Administrative Help, 1 days @ $120/day = 

$ 120.00 

Curriculum Coordinator, Data Collection Assistance, .1 days @ $320/day  = $ 32.00 

Transcription Services - 140 minutes @ $2.00 per minute = $ 280 

Subtotal $ 4089.50 

   

                                                                                             
        Travel and Mileage Reimbursements 

Mileage for interviews: 
11  trips x 34.4 miles x $0.50/mile 

= 

$ 189.20 

   

Subtotal $ 189.20 

        Materials and Supplies 

Printing costs for final report: 
15  reports @ 20 pages each x $0.05 per page = 

$ 15.00 

15 binders @ $5.39 each = $ 80.85 

15 sets of 5 tab dividers @ $5.93 per set = $ 88.95 

1 notepad for interviews @ $7.75 each = $ 7.75 

Subtotal  $ 192.55 

   

   

Total Budget for Evaluation $ 4471.25 
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Meta-Evaluation 

 
A. Three standards which are marginally applicable to evaluation design. 

 
F4 Resource Use 

Rationale: With full support of the district, we are able to use personnel, location, and office 
resources from the Middle School. Because of this, we are not concerned with stringent resource use. 
 
E3 External Meta Evaluation 

Rationale: Since we are already an external resource for the School district, we are not concerned 
with having an external source even further removed from the process reviewing the evaluation. 
 
U7 Timely and Appropriate Communicating and Reporting 

Rationale: The audience for our final report will include students, parents and community 
members; however, due to confidentiality and relevancy concerns, we will not be giving those groups 
periodic updates on the evaluation process. This is because they are probably uninterested in the 
evaluation process, as well as because we do not wish to release sensitive data. 
 
 

B. Three standards which are applicable but not yet well provided for in evaluation 

design.  

 
P6 Conflicts of Interest 

Rationale: The Band Director has played an integral role in designing this evaluation. This might 
lead to a concern from outside parties to the integrity of this decision (or a perception of such). We 
believe the evaluation has not come into conflicts of interest, but the band director should not be included 
in future evaluation decisions in order to ensure the perception of fairness. 
 
P1 Responsive and Inclusive Orientation 

Rationale: After being hired by the client, the middle school building principal, we have been 
able to design a plan to sufficiently attend to their needs; however, we recognize that there are many 
stakeholders in this process. With more resources, we could complete a more thorough front-end analysis 
of these stakeholders in order to determine their needs and change the evaluation plan to address these 
needs. This process could include greater representation from students, parents, teachers, counselors, and 

other community members. 

 
U5 Relevant Information 

Rationale: With more resources, our team would like to explore how attitudes of stakeholders and 
the culture of the school affect the middle school band program. We believe these may be  contributing 
factors; however, we cannot say for certain without convincing evidence. Additional resources would 

enable us to interview these alternate stakeholders. 
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C. Three standards which are applicable to evaluation and well provided for in design.  

 
F3 Contextual Viability 

Rationale: By gathering opinions from major parties involved (i.e. students, administration), we 
believe we will gather relevant opinions by those affected most by the band program and those who will 
be affected most by the results of the evaluation. We have also put into place processes that reduce bias. 
 
P5 Transparency and Disclosure 

Rationale: In our project management plan, we provide regular updates on all data we collect 
throughout the process. We have also planned for multiple reporting outlets (final reports, school 
newsletter, school email) to distribute findings. 
 
E1 Evaluation Documentation 

Rationale: Throughout this plan, we have provided extensive documentation and rationale for our 

methodologies. This process has been reviewed by peers and evaluation professionals. We believe we 
have composed the most complete, comprehensive evaluation plan possible within resource constraints. 
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